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The educational programme “Salburua, on the front page”, is developed around the Salburua
Wetlands and the ATARIA Wetlands Interpretation Centre with the aim of familiarising students
of between 8 and 10 years of age with the natural values of the wetlands with the help of some
of their inhabitants and to educate students in matters relating to the respect for, understanding
and conservation of nature.

The aims and contents of this programme are adapted to the curricular needs of Primary 3 and
4 students.
However, this programme can also be followed by other specific groups (play centres, summer
camps, etc.) that wish to complete their education with the contents set out in this guide.

The main aims are as follows:
- Increase students’ knowledge of the natural milieu in Salburua and increase their awareness
of our relationship with nature and the way humans integrate in the natural world.
- Create a positive attitude towards Salburua and, by extension, of the environment.
- Increase students’ awareness of nature conservation by establishing relationships between
our actions and behaviours and the state of the natural world.
- Enhance students' capacity to observe, analyse and make deductions and give them
experience in the use of devices (binoculars and telescopes).

The general approach of this programme is as follows:

4.1. BEFORE THE VISIT
Prior to the visit, activities may be carried out with the students at the education centre. These
are optional but recommendable, so that the students can get a more positive view of the visit
and thereby derive greater benefit from the activity. During these activities, we introduce the
subject, assess the level of previous knowledge on the subject, motivate them to take an
interest in the visit and help them acquire a minimum knowledge of the subject.
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SALBURUA, ON THE FRONT PAGE
TYPE OF ACTIVITY

Awareness and
motivation

ACTIVITY

Hi, I’m Bele the stag beetle!

CONTENTS

DURATION

. The values of
biodiversity.
. The importance of
preserving the range of
different ecosystems
in Salburua.
. The interest and
importance of
invertebrates.

10’

What do you know
about Salburua?

. What is a wetland.
. Location of Salburua.
. Main ecosystems in
Salburua.

Salburua is home to
many plants and animals…

. Species diversity
in Salburua.
. Adaption of species to
different environments.

10’

Presentation and
introduction

Salburua changes
with the seasons

. Living beings adapt in
accordance with the
changing seasons.
. Salburua in the autumn.

5’

Organising the
excursion

In order to organise the
excursion successfully it is
important to establish a
timetable.

. Timetable for the visit.

5’

Information for families

. Information with dates,
Prepare a note to take home… timetables and things
to take.

10’

Assessing prior
knowledge

Presentation and
introduction

10’

In annex I you can consult the prior activities sheet for students (published in
DIN-A3 format so that, when folded to DIN-A4, it has the form of a notebook,
ready to print and photocopy in B/W) and annex II contains the same material for
the teacher (with answers).
Additionally, you can:
- Search for information on Salburua and Ataria on the Internet.
- Make an album on the autumn in Salburua: landscape, flora, fauna, with special
reference to the stag beetle and deer rutting.
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4.2. DURING THE VISIT
4.2.1. Sequencing
The programme is scheduled for the autumn, within the school timetable, during the months of
October and November and is set out over a complete day of 6 hours, of which 20 minutes are
dedicated to the morning break and 1 hour to lunch.
Students are divided into 3 subgroups, which perform the same activities but in different order,
rotating in 3 areas:
- Itinerary round Lake Arkaute , where stag beetles can be found in Salburua. During the walk,
students ware shown hedges that form ecological corridors of great importance, riverside
vegetation along the banks of the streams and oak woods, relics of the forests that once
covered the Plains of Alava. Should the weather be bad, there are a number of rooms in Ataria
for alternative activities.
- Class-workshop, equipped for observing specimens, tracks, paw prints, etc.
- Permanent exhibition with information panels, models and audiovisuals representing a
resource for Environmental Education. In this unit, work is done on “How to prepare for adverse
conditions?” and “How do they navigate their surroundings?"

Subgroup rotation diagram
1st subgroup

2nd subgroup

3rd subgroup

ITINERARY

CLASS/ WORKSHOP

EXHIBITION

MORNING BREAK
EXHIBITION

EXHIBITION

CLASS/ WORKSHOP

LUNCH
ITINERARY
CLASS/ WORKSHOP

ITINERARY

4.2.2 Activities to be done and contents to be worked upon

AREAS
RECEPTION

ACTIVITIES
Presentation

The stag
beetles of
Salburua

ITINERARY

CLASSWORKSHOP

EXHIBITION

1554685

CONTENTS
Welcome the group, organise
the subgroups, assess the level
of prior knowledge
The stag beetle: main
anatomical features, biology
(especially reproduction).
Take an in-depth look at the
stag beetle: habitat, life cycle,
anatomy, etc.

METHODOLOGY
· Questions-answers.
· Observation of stag beetles
in their natural environment.
Using binoculars and
telescopes.
. Data gathering. Observing
tracks and signs.
. Party-type game.

Get to know plants in their
natural environment using
senses other than sight.

· Encourage the use of all
your senses, such as touch
and smell, but also taste
and hearing.

Who am I?

Identify and get to know the
main shrubs and trees of
Salburua that form part of
hedges, riverside vegetation
and woodlands.

· Field observation.
Identification of leaves,
fruit, shapes, sizes, etc.

Are they all
antlers?

· Analysis and deduction
techniques.
Differentiate between horns,
antlers, jawbones and antennae. . Observing real samples
and photographs.

Following the
trail

Differentiate between
invertebrates and vertebrates.
Classification and knowledge
of vertebrates in Salburua.

· Application of observation
techniques (samples),
analysis and deduction.

Tell me what
you eat and
I’ll tell who
you are

Learn how anatomy adapts to
the function. Learn about
different types of alimentation
in the animal world.

· Observation of specimens
and reproductions. Analysis
and deduction.

How to
prepare for
winter?

Strategies of plants and animals
· Data gathering.
to survive harsh winter
Observation and deduction.
conditions.

Stag beetles!
Let’s eat!

The role of stag beetles in the
management of Salburua.
The need to manage the
wetlands.

· Game and general
discussion.

Lets look after
Salburua!

Behaviour of visitors to
Salburua. Awareness of the
consequences of our actions
on the environment and
Salburua.

· Puzzles and general
discussion.

Guess what
kind of plant
it is.
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Diagram showing the duration of the activities:
DURATION
AREA
RECEPTION

ITINERARY

CLASS
WORKSHOP

EXHIBITION

BREAKS

ACTIVITY

Min.

Welcome and presentation

10

The stag beetles of Salburua

30

Guess what plant it is

20

Who am I?

30

Walk

40

Are they all antlers?

30

Following the trail

20

Tell me what you eat and
I’ll tell you who you are!

25

How to prepare for winter?

25

Stag beetles! Lunch is ready!

35

Look after Salburua!

15

Morning break

20

Lunch

60

Total
10’

2h

1h 15’

6h

1h
15’
1h 20’

4.3. AFTER THE VISIT
As a way of assessing the success of the activity and bringing it to a conclusion, we
propose that students write an essay or do a drawing on the subject of the importance and
the value of Salburua with the aim of sharing these with the inhabitants of the city, just like
newspaper reporters. These “articles” and “illustrations”, signed by their authors
(indicating name, grade and school), will be published on the web www.ataria.es and will
be placed on the wall in the classroom/workshop of Ataria.
Annex I, the same one that includes the above materials, includes a sheet detailing
subsequent activities for distribution among the students, with instructions on how to do the
report.
Additionally, the essays and drawings can be exhibited in the education centre following the
visit, together with photographs.
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5.1. CONCEPTUAL CONTENTS
Identification of the plants, shrubs and trees of the ecosystems of Salburua,
observation of leaves and berries.
Fauna: vertebrates-invertebrates. The value and importance of invertebrates.
Studying the stag beetle: ecological and biological characteristics.
Introduction to the fauna of Salburua using animal tracks and signs.
Morphological adaptations of fauna to alimentation.
Cycles of nature: autumn in Salburua.
Autumn as the period when living beings prepare for winter. Strategy of these
living beings to overcome the harshness of winter.
Stag beetles in Salburua: an environmental management tool.

5.2. PROCEDURAL CONTENTS
Techniques for observing fauna in nature and analysing remains
(antlers, horns, moults, scales, teeth, etc.), tracks, etc.
Using binoculars and telescopes.
Use and interpretation of sketches: orientation and observation of marks, signs, etc.
Participation and teamwork.

5.3. ATTITUDINAL CONTENTS
Create an awareness that our behaviour has consequences for the environment.
Encourage students to respect and care for Salburua wetlands and nature in general.
Create an awareness of the value and importance of nature and biodiversity in
general and of Salburua in particular.

The “Salburua, on the front page” programme is an independent project, but, at the same time,
it has been adapted to the formal education system, i.e., Organic Education Law 2 of May 3
2006, of the Education Department) and its adaption to the Autonomous Community of the
Basque Country.
Thus, this programme complies with the contents established for the school curriculum for the
age range considered as well as the ultimate objective of the basic competences.
Main area: Knowledge of the natural, social and cultural context.
Subject: “Salburua, on the front page”.
Context of the proposal:
Wetlands are ecosystems in which water, vegetation and fauna coexist in close harmony, so
much so that any disturbance to the elements that make them up can break the equilibrium and
cause severe damage. Nevertheless, this fragility does not prevent them from being
ecosystems of great natural value, and their biodiversity, from an education viewpoint, makes
them a resource for learning and awareness.
The contents of the project are intimately related to the Salburua wetlands in autumn.
Landscapes with lakes with low water levels, changes in the vegetation (shrubs and trees with
yellow, red and brown leaves, the fruiting season, etc.), deer rutting, strategies for surviving the
harsh winter and the plants and animals present in Salburua, are the main subjects to be
developed.
During the entire visit, the monitors will also encourage students to learn about the
environment, convey the value of biodiversity, promote conservation and show a respect for
nature.
Basic competences
1) Competence in scientific, technological and health matters.
2) Competence in learning how to learn.
3) Competence in mathematics.
4) Competence in linguistic communication.
5) Competence in the treatment of information and digital competence.
6) Social and civil competence.
7) Competence in humanistic and artistic matters.
8) Competence for autonomy and personal initiative.
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Relations per activity:
AREA
PRE-

VISIT

ITINERARY

CLASS
WORKSHOP

EXHIBITION

POST-

ACTIVITY

ID

Saburua, on the front
page

P1

The stag beetles of Salburua

I1

Guess what plant it is.

I2

Who am I?

I3

Are they all antlers?

AT1

Following the trail

AT2

Tell me what you eat and I’ll
tell you who you are

AT3

How to prepare for winter

E1

Stag beetles! Let’s eat!

E2

Let’s look after Salburua!

E3

Salburua, on the front page!

P2

1

2

3

4

5

6

7

8

Relations per competence:
1.- Competence in scientific, technological and health matters
P1, I1, I2, I3, AT1, AT2, AT3, E1, E2, E3, P2
Adequate perception of the physical space in which human life and activities are developed,
both on a large scale and in the immediate environment.
Be conscious of the influence the presence of humans in this space has, their settlements,
their activities, the modifications they make and the resulting landscapes.
The importance for all human beings to benefit from development and the need for humans
to promote the conservation of natural resources and diversity and maintain global and
inter-generational solidarity.
2.- Competence in learning how to learn

P1, I1, I2, I3, AT1, AT2, AT3, E1, E2, E3, P2
Skills required to be able to start learning and to continue learning in a more and more
efficient and autonomous way in accordance with individual aims and needs.
Skills to obtain information, be this individually or in collaboration, and to convert this into
one’s own knowledge.
3.- Competence in mathematics

P1, I3, T2, T3
Use and relate numbers, their basic operations, symbols and forms of expression and
mathematical reasoning.
Resolve problems relating to daily life and the world of work.
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4.- Competence in linguistic communication

P1, I1, I2, I3, AT1, AT2, AT3, E1, E3
Use of language as an instrument of oral and written communication, of the representation,
interpretation and comprehension of reality, of the construction and communication of
knowledge and of the organisation and self-regulation of thought, emotions and behaviour.
Skills that allow one to look for, collect and process information, and to be competent when
learning, composing and using different types of texts for a wide range of communications or
creative purposes.
5.- Treatment of information and digital competence.

I1
Make habitual use of available technological resources to resolve real problems in an efficient
manner.
The search for, selection, recording and analysis of information, using several different
techniques and strategies to gain access to this according to the kind of source and the support
used (oral, printed, audiovisual or multimedia).
Having information does not produce knowledge automatically. Transforming information into
knowledge demands reasoning skills.
6.- Social and civil competence.

I2 , E2, E3, P2
Be aware of the values of one’s surroundings, assess these and reconstruct them with
fondness and reasoning to progressively create one’s own system of values and behave
coherently with these when facing a decision or conflict.
Integrate diverse knowledge and complex skills that allow one to participate, take decisions,
choose how to behave in certain situations.
Act as a citizen, in accordance with one’s own criteria, contributing to the construction of peace
and democracy and maintaining a constructive, compassionate and responsible attitude when
complying with civil rights and obligations.
7.- Competence in humanistic and artistic matters.

I1, I2, I3, AT1, AT2, AT3, E1, E3, P2
This competence enables one both to express oneself, communicate and perceive, understand
and develop oneself in different situations and productions of the world of art and culture.
It requires making use of one’s initiative, imagination and creativity.
In the activities involved in collective work, it is necessary to have skills of cooperation to
contribute to achieving an end result and recognise the importance of supporting and
appreciating the initiatives and contributions of others.
8.- Competence for autonomy and personal initiative.
P1, I1, I2, I3, AT1, AT2, AT3, E1, E2, E3, P2
Becoming aware and applying a set of interrelated personal values and attitudes.
To the extent that personal autonomy and initiative involve other persons, this competence
requires having social skills to relate to others, cooperate and work in a team.
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KNOWLEDGE OF NATURAL, SOCIAL AND CULTURAL
ENVIRONMENT
PRIMARY

ACTIVITIES

YEARS 3 and 4
CONTENTS
Observation and description of different kinds
of landscapes: interactions between nature
(climate, relief, soil, etc.) and human beings.
Positive assessment of the diversity and
wealth of landscapes in the local area, region
and Basque Country.

BLOCK 1.
THE
ENVIRONMENT
Out natural environment: climate, flora and
AND ITS
fauna of the local area, region, province and
CONSERVATION
Basque Country
Enjoyment, respect for, defence and
improvement of the environment.
Direct observation of living beings, with
appropriate instruments and with the use of
audiovisual and technological means.
BLOCK 2.
DIVERSITY
OF LIVING
BEINGS

Vertebrate and invertebrate animals. Birds,
mammals, reptiles, fish, amphibians, insects.
Basic characteristics, identification and
classification.
Nutrition, relationship, and reproduction of
animals and plants. Classification of animals
and plants with regard to vital functions.

BLOCK 7.
Appreciating the importance of manual skills
OBJECTS,
involved in handling tools, devices and
MACHINES AND
machines, overcoming sexist stereotypes.
TECHNOLOGIES

I1, I2, I3, E3

P1, I1, I2, I3 , P2
I1, I2, I3, E3
I1, I2, I3

AT2, AT3, P2

I1, I2, I3, AT1, AT2,
AT3, E1, E2, P2

I1, AT1

BASQUE LANGUAGE AND LITERATURE,
SPANISH LANGUAGE AND LITERATURE,
FOREIGN LANGUAGE
ACTIVITIES

PRIMARY
YEARS 3 and 4
CONTENTS

BLOCK 1.
LISTEN, SPEAK
AND CONVERSE

Comprehension of simple oral texts used in
inter-personal relationships in the classroom
or in simulated everyday situations.
Conversations between peers and in the work
team; information; explanation; opinions;
instructions; and relating experiences.

Identification of the subject and overall
sense of the text.
Retention and oral expression in response
to questions on a number of basic ideas
in oral texts.
Interpretation of illustrations.

BLOCK 2.
COMUNICACIÓN

P1, I1, I2, I3, AT1,
AT2, AT3, E1, E2,
E3 , P2

P1, I1,AT1,AT3, E1

E1, E2 , P2

P1, I3, AT2, E1,P2

Activating prior knowledge.

E1 , P2

Identification of important pieces of
information in the text.

I1, E1

Interest in finding out about things, communicating
and learning through written texts.

P1, E1

Active, cooperating and respectful
participation in shared learning situations.
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I2, AT3, P2

ARTISTIC EDUCATION
PRIMARY
YEARS 3 and 4

ACTIVITIES

CONTENTS

BLOCK 4.
PRODUCTION,
EXPRESSION AND
CREATION IN PLASTIC
AND VISUAL ARTS

Construction of artistic creations and simple
volumetric structures used for a specific aim,
such as their use in dramatisations, in the
creation of elements for games, etc.

P1, AT1, P2

Willingness to select materials appropriately in
accordance with their artistic possibilities,
using instruments, materials and
spaces responsibly.

P1, AT1, P2

EDUCATION FOR CITIZENS AND HUMAN RIGHTS
PRIMARY

ACTIVITIES

YEARS 3 and 4
CONTENTS

BLOCK

1.

INDIVIDUALS AND
INTER-PERSONAL
AND SOCIAL
RELATIONSHIPS

BLOCK 2.
LIVING IN
COMMUNITIES

BLOCK 3.
LIVING IN A
SOCIETY

Respectful and collaborative inter-personal
relationships.

P1,AT1, AT2, AT3,
E1, E2, E3, T1,
AT2, AT3, P3

Empathy.

I2 , P2

Responsibility in the exercise of individual
rights and duties that correspond to an
individual as a member of the groups they
form part of and participation in their work
and decisions.
Civic habits. Responsibility with one’s
health, responsible consumption and the
environment. Respect for animals.
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AT1, AT2, AT3, E1,
E2, E3

AT1, AT2, AT3,
E1, E2, E3

8.1. STUDENT ASSESSMENT
The acquisition of knowledge by students is assessed:
Previously, during the activities to be carried out in the classroom and during the
presentation in Ataria, to determine the knowledge, expectations and experiences of
students.
At the end of the day through a questions and answers session on subjects already
worked on, when an assessment will also be made of skills such as handling binoculars,
telescopes, use of maps, etc.
In subsequent activities, in which attention is also given to awareness and
sensitivity.
Changes in attitudes are difficult to evaluate in such a short time, as these are long-term
aims. This activity represents a small contribution in that overall educational process to
which other life and educational experiences also contribute.

8.2. ASSESSMENT BY THE TEACHER
Using a form, the teachers assess the contents, organisation and pedagogy of the
activities carried out. This is optional, but we are grateful for their collaboration in order to
improve the programme on a continuous basis.
The form with the assessment by the teacher form can be viewed in annex III.

8.3. INTERNAL ASSESSMENT
The team of educators entrusted with the development of the project carries out a daily
assessment of the activities, including proposals for improvements.

9.1. ABOUT SALBURUA AND ATARIA
www.ataria.es
http://blogs.vitoria-gasteiz.org/ataria/
www.vitoria-gasteiz.org/anilloWeb

9.2. ABOUT RELATED SUBJECTS
www.ramsar.org
www.vitoria-gasteiz.org
www.vitoria-gasteiz.org/cea
www.birdingeuskadi.net
www.euskalnatura.net
www.biodiversidadvirtual.org

10.1. ANNEX I: Form for the student
Forms for students with the activities to be carried out before and after the visit to Salburua.

10.2. ANNEX II: Ficha para el profesorado.
Forms for teachers with the activities to be carried out before and after the visit to Salburua.

10.3. ANNEX III: Evaluación de los/as profesores/as.
Form for the teacher’s assessment of the activities carried out.
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P

IRAKASLEEN EBALUAKETA

TEACHET ASSESSMENT
DATA/DATE:..................................................................................................................
IKASTETXEA/SCHOOL:....................................................................................................
ARDURADUNA/TEACHER RESPONSABLE:.........................................................................
MAILA/LEVEL:.................................................................................................................

Asebetetze maila

TXIKIA

Level of sa�sfac�on
Nola baloratzen duzu...

HANDIA

LOW

HIGH

¿Cómo valoras….

1

... jardueraren antolaketa?
... the organisation of the activity?

1

2

3

4

5

2

... lekuaren egokitasuna programaren beharretarako?
... the place? Does it meet the needs of the programme?

1

2

3

4

5

3

... hezitzaileen lana ?
... the work of the educators?

1

2

3

4

5

4

... curriculumarekiko egokitasuna?
... the suitability of the activity for the curriculum?

1

2

3

4

5

5

… ekintaren edukiak?

1

2

3

4

5

… the contents of the activity?

6

... ikasleen aldez aurreko ezagutzak? Aintzat hartzen dira?
… the prior knowledge of the students. Was this taken into consideration?

1

2

3

4

5

7

... aktibitatearen denboralizazioa? Egokia da?
… the timing of the activity? Was it appropriate?

1

2

3

4

5

Eragina izan du ekintzak hurrengo helburuak lortzeko?
Has the activity contributed to increasing the students’ …

8

Ingurumen - arazoak ezagutzea
... recognition of environmental problems in their surroundings?

1

2

3

4

5

9

Talde - lana baloratzea, jarrera solidarioak hartzea …
… attitude towards teamwork, and adopting caring attitudes?

1

2

3

4

5

1

2

3

4

5

10 Ingurumena zaintzeko jarrera eta ohitura egokiak hartzea.
… adoption of habits and behaviours favourable to environmental
conservation?
Hurrengo urtean parte hartzeko prest izango zinateke?
Would you be interested in taking part next year?

1
3

BAI
YES

EZ
NO

ALDERDI SENDOAK / STRENGTHS
: OF THIS ACTIVITY:

ALDERDI AHULAK / WEAKNESSES OF THIS ACTIVITY:

IRADOKIZUNAK / SUGGESTIONS:
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